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                                          SLE Case Study Outline 
 
 

SLE Specialism and 
Brief Background 

I have been an SLE since 2015 and have successfully completed 
several deployments; ranging from departmental support and new to 
role Head of Department support, through to providing both 
individualised and whole school CPD. 

I subject specialism is MFL.  However, I am able to work with any 
department where there is a need to streamline and improve practice 
and provision.  I have a wealth of experience in department line 
management and the performance management of staff, along with the 
ability to support new and experienced staff who wish to improve their 
practice. 

I am an Assistant Headteacher and can provide whole school support.  
Having worked for 5 years on developing Teaching and Learning, I am 
now responsible for Behaviour, Welfare and Inclusion.  As a result, my 
varied experience gives me an excellent insight into all areas of school 
and I am therefore able to bring a holistic view to any deployment I am 
set. 

 

Initial Contact Details 
e.g. 

Meeting with Head 
initially to agree 
support then mtgs 
with HOD  

Recently, I was deployed to work with a school where MFL results were 
a significant issue, especially for the Progress 8 measure. 

I was briefed by the Alliance on the purpose of my deployment.   

I was initially engaged in the interview process to appoint the new Head 
of Department in the supported school. 

I met the Deputy Head and the Assistant Head (who was the line 
manager for the department).  They talked through the progress issues; 
they needed to be reassured that the curriculum was challenging 
enough and that the assessment data being produced was realistic so 
that they could gauge progress more accurately. 

 

Support Objective 
The two main objectives of my deployment were as follows: 
 
To support the school in appointing a new and effective Subject Leader 
for MFL. 
 
To support the new Subject Leader in raising achievement in MFL; 
ensuring that the redesigned curriculum provided greater capacity for 
Stretch and Challenge and that this was effectively embedded in 
practice. 

 

Type of Support 
Agreed e.g.  

Whole school CPD 

Review of Dept 

Dept Support  

Departmental review. 

Advice and guidance for a new Subject Leader, allowing them to settle 
and become quickly effective in their role. 

Support for the Subject Leader in leading the changes required to 
achieve objectives. 
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3 days of deployment to Assess – Plan – Do – Review. 

Outcomes To ensure schools feel they received value for money from my 
intervention, I write reports that have immediate action points and when 
I revisit, I RAG rate these to show both impact and areas for further 
development.  Please see the example below, this is from my case 
study report and shows the action points suggested: 

Key Stage 4 Summary – Current Year 10: 
The current Year 10 groups were discussed at length.  It is concerning 
that there will only be one module left to cover when they begin Year 11 
in September.  This is because they began the textbook in Year 9.  
However, the SL raised concerns that, although modules have been 
taught, breadth and depth of the topics was lacking.  This can be 
rectified in Year 11 as there will be plenty of time to revise and revisit 
the necessary areas.  The Year 11 Scheme of Learning for September 
(for one year only to readdress the issues caused by the previous SoL) 
must direct all staff to revisit vital areas and develop the necessary 
skills, particularly writing and listening, for the final exam. 
 
The SL was unable to justify the current Year 10 grades on SISRA, 
having only been in the post for 5 weeks and having not received any 
guidance from the previous SL.  No assessments could be found to 
substantiate the SISRA data.  Therefore, there will be much more 
accurate data once the Year 10 groups have completed their end of 
year mock in June.  The SL will also be putting into place a rigorous raft 
of assessments to be completed every half term in Year 11 so that 
progress can be tracked and pupils requiring intervention can be 
targeted.  It is pleasing to hear that the Year 10 Mock will consist of 
specimen papers and a full Speaking Mock exam to fully prepare the 
pupils.  These exams will be marked according to the Edexcel mark 
schemes and grades will be issued with extreme caution.  For example, 
on the foundation paper pupils will need to score above 85/90% to be 
given a grade 5 and on the higher paper 90% or above will be a grade 
9.  
 
Staffing for 2018 – 2019 was discussed for the current Year 10 groups.  
Although the SL would like to teach both of the Spanish groups, this is 
not possible with timetabling.  Therefore, during the imminent MFL 
interviews a Spanish specialist with experience of GCSE teaching 
should be appointed.  The SL is hopeful that this will happen.  This 
leaves the 2 French groups.  The SL feels that it would be better for the 
current teachers to continue with their respective groups for the 
purposes of consistency, and a maternity cover to take over the higher 
group needs to be found. 
 
A Year 10 French book scrutiny took place and the evidence present 
was compared to the current SISRA data.  Promisingly, there was much 
more evidence of listening activities being done in class; action that has 
been taken from the last SLE report.  There was also evidence of 
independent writing being done on a fairly regular basis.  This work is 
marked and both JW and the SL agreed that it substantiated the data 
on SISRA. 
 
A Year 10 Spanish book scrutiny also took place.  However, there was 
a distinct lack of written assessments / independent writing tasks in 
these books.  This immediately raised concerns that the Spanish data 
on SISRA may be inaccurate.  Much more independent writing tasks will 
be required with this group so that progress can be tracked and skills 
can be learned.  
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The book scrutiny also opened up the conversation about what to look 
for when monitoring exercise books.  The current marking patterns of 
WWW / EBI were discussed and JW shared her departmental practice 
of using Yellow Boxes for development work.  This can be discussed 
more and staff training provided during the next support visit.  The 
obvious use of translators by some pupils in their homework was also 
raised as an issue.  The SL would be wise to copy examples of this and 
conduct some staff training and develop a departmental policy on how 
to deal with this effectively so that pupils are dissuaded from using 
them. 
 
KS4 (Current Year 10) Recommendations: (May) 

 Create a thorough, detailed and prescriptive French and 

Spanish SoL for Year 11 in September. 

 Create a new 2 year GCSE SoL to start in Year 10 in 

September. 

 Ensure independent writing is being done more frequently. 

 Address the issue of translator usage by training staff and 

putting a policy into place. 

 Develop end of module assessments for both the Year 11 

SoL and the new 2 year KS4 SoL. 

On my next visit I was able to assess the impact and RAG rate the 
action points as follows: 
 
KS4 (New Year 11) Recommendations: (December) 

 Create a thorough, detailed and prescriptive French and 

Spanish SoL for Year 11 in September.  COMPLETED, NOW 

14 WEEK PROGRAMME TO BE PUT IN PLACE 

 Create a new 2 year GCSE SoL to start in Year 10 in 

September.  USING EDEXCEL SOL, INPUTTING THIS ONTO 

SCHOOL TEMPLATE - ONGOING 

 Ensure independent writing is being done more frequently.  

IS BEGINNING TO BE EMBEDDED – HOMEWORK READING 

PAPERS AND WRITING STARTERS TO BE INTRODUCED 

ON 14 WEEK COUNTDOWN PROGRAMME 

 Address the issue of translator usage by training staff and 

putting a policy into place.  STILL TO BE ADDRESSED 

 Develop end of module assessments for both the Year 11 

SoL and the new 2 year KS4 SoL.  COMPLETED 

I was then also able to analyse the current data and provide the line 
manager and SLT with decisive impact and trends that eventually 
transposed into positive GCSE result data.  The following was noted in 
my report and supported by my moderation of assessment papers from 
KS4 areas: 

Current data on SISRA was assessed to see if the recent changes were 
having an impact.  Pleasingly, the data showed that things are moving 
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in the right direction: 
 

 Last Year Actual 
Results 

Current Year 11 
Data 

French All -1.17 -0.94 

French DA / PP  -1.26 -0.49 

French High / MA -1.23 -1.04 

Spanish All -1.29 -0.76 

Spanish DA / PP -1.08 -0.75 

Spanish High / MA -1.67 -0.67 

 

 

Evaluation/Impact 
Outcome 

How was the impact 
measured? 

Over the 3 days of deployment, I was able to see palpable impact of the 
plan that I had put into place with the Subject Leader.  Their confidence 
had grown enormously due to the support, and they felt empowered to 
continue pushing forward with the action points.  The rest of the 
department also felt more cohesive and, because they felt that the 
leadership was strong, they were all pulling in the same direction again!  
This was resulting in the improvement in assessment outcomes.  It was 
also evident when completing short lesson observations and when 
looking at the improvements of content within the exercise books in 
relation to my previous visits. 

The new Scheme of Learning allowed much better coverage of the 
curriculum and pupils were much better prepared for each of the 
assessments. 

Standardisation of the assessments during my final visit showed that 
they were much more robust and that the data they were producing was 
accurate and provided a more reliable source of evidence to input into 
data capture points. 

The final impact was seen when there was a significant increase in 
successful GCSE results at the end of the year.  This proved that the 
structure, which I had supported being put into place, had been highly 
successful and allowed for continuing improvements to be made in the 
future. 

With SLE work, very often it is the legacy that it leaves which is the 
most important aspect and not the immediate ‘quick-win’ results.  In my 
opinion, the SLE work that I do is supportive.  My key aim is to equip the 
people I advise with the skills required to continually reflect on practice 
in order to find their own solutions.  I hope to instil them with the feeling 
that there are always ways to make practice better and that they must 
be reflective and open to this in order to continue with improvements.  
Any SLE working with individuals who do not believe that there is room 
for improvement will fail in their quest to drive forward school 
improvements. 

 

Intended 
dissemination of 
outcomes 

The whole school focus was on improving Stretch and Challenge across 
the curriculum.  Results generally showed that there was a significant 
issue with the progress of pupils who came into the school in the upper 
ability band.  

The model that I worked on with the MFL Subject Leader, looking at 
curriculum and assessment, could have been used across all curriculum 
areas to drive forward whole school improvements. 

Working with the Subject Leader and the Assistant Head, I would hope 
that the processes used were disseminated across other focus 
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departments to replicate the impact we had in MFL. 

Next steps within the 
organisation 

In my final meeting with the Deputy and Assistant Headteacher, I was 
able to discuss the action and impact of my deployment.  I was also 
able to reassure them that the new Subject Leader was fully capable of 
continuing to move the department forward.   

However, I advised them to continue to support and develop the Subject 
Leader to ensure that they felt were able to continue with the good 
practice and continue to implement the action points suggested in my 
SLE reviews. 

I was asked to continue the support I had provided with a much wider 
whole school focus.  However, as is often the case, there was a change 
in circumstances and the school did not pursue this support. 

 

 
 


